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In today’s world, individuals are expected to be vigilant for many problems
in the world, such as environmental problems, war, migration, and poverty
and take an active role in solutions to these problems. This responsibility
expected of individuals is related to the concept of global citizenship, and for
individuals to acquire global citizenship skills, they need to acquire many
skills related to conflict resolution. The aim of this study is to first determine
the global citizenship perceptions and conflict resolution skill levels of
fourth-grade primary school students, and then, to determine to what extent
conflict resolution skills and some other variables predict global citizenship
perceptions. This is a predictive and correlational study. The quota sampling
method was used in this study. The sample of the study consisted of 320
fourth-grade primary school students. A personal information form, the
Global Citizenship Perception Scale, and the Conflict Resolution Skills Scale
were used to collect the data. In the analysis of the data, Pearson’s product-
moment correlation analysis and multiple regression analysis were used as
well as descriptive statistics. As a result of the analyses, a significant
relationship was found between the global citizenship perceptions of the
participants and their scores of resorting to reconciliation and violence.
Moreover, all the predictive variables used in the multiple regression model
were significant, and they collectively explained 20.6% of the total variance
in the global citizenship perceptions of the participants.
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INTRODUCTION

Many developments in today's world require individuals to be aware of the problems not only
in their surroundings but also all over the world. Many reasons such as globalization, migration, the
development of information and communication technologies, and the more prevalent coexistence of
different cultures have triggered this situation. In today's world, individuals are expected to be vigilant
for many problems in the world, such as environmental problems, war, migration, and poverty and
take an active role in solutions to these problems. This responsibility expected from individuals is
associated with the concept of global citizenship. Global citizenship is closely related to many
competencies such as being sensitive to all world problems, caring for all individuals, being free of from
prejudices, and having a peaceful perspective. It can be stated that individuals who respect differences,
are tolerant and care about other individuals also have global citizenship competencies. All these
qualities also highlight the importance of conflict resolution skills. In this case, as stated in the
literature, some of the characteristics that global citizens should have conflict resolution skills. In this
context, it may be stated that the perceptions of individuals regarding global citizenship and their
possession of conflict resolution skills are among the issues that need to be examined. Additionally, in
the review of the literature on this subject, no study examining the relationship between global
citizenship perceptions and conflict resolution skills was encountered.

CONCEPTUAL FRAMEWORK

Nowadays, in light of global developments, individuals face not only problems around them but
also developments and problems around the world. Therefore, for individuals to be able to live in a
society harmoniously, they need to have global citizenship characteristics. The concept of global
citizenship is based on the acceptance of the unity of nations around the world and refers to unity
within diversity (Yasar, 2008). The foundations of global citizenship may be listed as the elimination of
geographical dependencies, increased importance of a universal identity, sensitivity towards global
issues, and the prominence of activism (Falk, 1994).

A global citizen is not only a citizen of their country, but of a world for which they take
responsibility. A global citizen is a universal personality who considers events from the perspective of
humanity and tries to leave a sustainable life to future generations (Kan, 2009). Being a global citizen
requires having a universal perspective. In other words, the global citizen has characteristics such as
thinking universally, evaluating the problems occurring all over the world from a universal perspective,
and being vigilant regarding both natural and social environments (Laszlo, 2004; Balbag, 2016). Oxfam
(2014) listed the characteristics of global citizens as awareness of one's own role as a citizen of the
wider world, valuing and respecting diversity, understanding the working mechanisms of the world,
opposing social injustice, engaging in communities locally and globally, being prepared for any action
to make the world fairer, and taking responsibility for own behaviors.

The fact that global events and issues affect the entire world makes it important for individuals
to have global citizenship characteristics. The possession of these characteristics by individuals is
undoubtedly closely related to education-teaching processes. In this context, it is necessary to give
importance to global citizenship education in schools where planned and regular education is carried
out, to raise vigilant citizens (Banks, 2008). UNESCO (2014) stated the elements of global citizenship
education as follows:

e Critically examining real-life problems and creating innovative solutions to these problems
¢ Enabling students to re-evaluate their views

* Consideration of groups that are considered marginal in society

¢ Inclusion of multiple stakeholders outside the learning environment

¢ To ensure the realization of the desired changes by focusing on individual and social goals
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Education on global citizenship should be founded upon strong relationships in society (Parker,
2002). This education should cover the development of inquiry and critical thinking skills, equipping
students with the knowledge, skills, and values that are necessary to become active citizens, providing
them with knowledge of global issues, and having them understand that they are a part of the global
world (Oxfam, 2006). The main focus of global citizenship education is the individual. This is because it
is important to raise individuals who can overcome problems such as war, poverty, injustice, and
environmental pollution with global citizenship education, think about the whole world as well as their
country without losing their own identity, acknowledge intercultural differences, and approach these
differences with tolerance. Additionally, raising individuals with global responsibility is among the
objectives of this form of education (Colak, 2019). In addition to these, it may be stated that there are
some skills that should be gained to individuals in global citizenship education. These skills, which were
also stated by Oxfam (2014), are shown in Table 1.

Table 1. Global Citizenship Skills

Knowledge and Skills Values and attitudes

understanding

Social justice and Critical thinking Identity and self-esteem

equality

Diversity Effective discussion Empathy

Globalization and Fighting against injustice and Responsibility for social justice and equality

dependency inequality

A sustainable future Respect for people and goods Respect and value for differences

Peace and conflict Cooperation and conflict Taking care of the environment and taking
resolution responsibility for sustainable development

Believing that people can make a difference

As seen in Table 1, the skills that global citizens should possess have been discussed in three
dimensions: knowledge and understanding, skills, and values and attitudes. Accordingly, equality,
peace, and conflict under the dimension of knowledge and understanding, critical thinking, effective
discussion, respect, cooperation, and conflict resolution under the dimension of skills, and variables
such as empathy and respect for differences under the dimension of values and attitudes are directly
related to conflict resolution skills. In this case, for individuals to develop global citizenship skills, they
need to develop many skills related to conflict resolution. In this context, it is possible to state that
there is a relationship between conflict resolution skills and global citizenship.

Conflict resolution is one of the important skills that individuals should have because conflicts
are inevitable in the lives of individuals. Individuals experience conflict both within themselves and
with others. The prevention of individuals from not harming other individuals to achieve their own
goals depends on resolving their conflicts in a constructive manner. Resolving conflicts in a constructive
manner requires individuals to have skills to communicate, discuss, and cooperate (Glirdogan-Bayir,
2015). Conflict resolution is a collection of knowledge and practices that change the perspectives of
individuals on the world (Snyder, 2007) and a process in which the parties come to an agreement
(Sadri, 2013). It may be stated that the resolution of the conflicts of parties by reaching a compromise
is related to their acquisition of conflict resolution skills.

The development of conflict resolution skills is required for taking lessons from the potential
situations that can arise due to conflicts and mitigating their harmful effects (Karip, 2013). When they
are addressed correctly, conflicts provide opportunities for learning and contribute to the
development of children (Andrews, 2000; Schrumpf, Crawford, & Bodine, 1997/2007). Therefore,
conflict resolution education should be given in schools as schools should be places of peace and
quality education. Additionally, conflict resolution skills support educational objectives such as
cognitive curiosity, motivation to learn, and creative problem-solving. This aspect of education will
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ensure that conflicts are resolved through constructive processes on national, international, family,
and community scales (Johnson & Johnson, 1994).

Teaching conflict resolution skills not only provides trust and peace at schools but also increases
the quality of instruction. This situation encourages students to attend school eagerly and motivates
them (Bilgin, 2008a). Learning takes place in a safe environment. Thus, at schools, students should be
taught about peaceful methods and educated for the development of their conflict resolution skills
(Oner, 2006). For students to become able to resolve conflicts effectively when they encounter them,
they should be taught skills such as effective listening, collaboration, awareness regarding prejudice,
and problem-solving skills in the context of skill-based activities (Collins, 2002). Furthermore, it is also
considered important for school administrators to realize that conflict resolution is an instrument for
eliminating violence (Schrumpf, Crawford, & Bodine, 1997/2007). Providing education on conflict
resolution at the stage of primary school will contribute significantly to the prevention of violence in
further steps of education (Akglin & Araz, 2010).

Primary schools cover the critical years of the lives of students for them to adopt several
different values, skills, attitudes, and habits. These schools aim to ensure that children adapt to social
life and become qualified citizens. This is because they aim to raise responsible citizens and successful
individuals (Giiler, Demir, Kilig, & Demir, 2020 cited in Ozben 1997). Similarly, raising students as global
citizens will be possible by equipping them with global citizenship knowledge, skills, values, and
attitudes at early ages (Balbag, 2016). Hence, this study, which discusses the concept of global
citizenship and different variables linked with this concept, was carried out with primary school
students.

Many variables that affect the perceptions of students regarding global citizenship can be
addressed. There are studies in the literature that have examined whether global citizenship
perceptions vary according to gender (Balbag, 2016; Cakmak, Bulut, & Taskiran, 2015; Cermik, 2015;
Gol, 2013; Gil, 2020; Karaca & Coban, 2015; Kaya & Kaya, 2012; Sahin, Sahin, & Gokebakan Yildiz,
2016). There are also studies (Balbag, 2016; Cermik, 2015; Durualp, 2016; Gol, 2013; Goz, Balbag, &
Cermik, 2015; Saglam, 2000) that have investigated the citizenship perceptions of students in terms of
the number of their siblings, their parental education levels, and their income status. Having access to
or using the internet, reading newspapers, and going abroad are among other variables investigated
in this regard (Balbag, 2016; Cakmak, Bulut, & Taskiran, 2015; Engin & Sarsar, 2015; Kaya & Kaya, 2012).
In this study, taking the literature into account as well, gender, socioeconomic characteristics (number
of residents at home, number of siblings, educational status of parents, income status of the family),
internet access status at home, status of reading newspapers, and status of going abroad were
considered as predictive independent variables. In this context, in this study, the variables in question
were discussed based on the literature. Accordingly, the aim of this study is to first determine the
global citizenship perceptions and conflict resolution skill levels of fourth-grade primary school
students, and then, to determine to what extent conflict resolution skills and some other variables
predict their global citizenship perceptions. Thus, the following questions were addressed in the study:

1. What are the global citizenship perceptions and conflict resolution skill levels of fourth-grade
primary school students?

2. Are the global citizenship perceptions of fourth-grade primary school students predicted by
their

e Conflict resolution skills

e Gender

e Number of residents in the house
e Number of siblings

e Mother's Education Level
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e Father's Education Level

e Level of internet access at home
e Newspaper reading status

e Average monthly income

e Status of going abroad?

METHOD

RESEARCH DESIGN

This is a predictive study that was carried out with a correlational design as a quantitative
research method. In a correlational design, the researchers use correlation analyses to measure the
degree of or describe the relationship between two or more variables. There are two main
correlational designs, namely explanatory and predictive designs (Creswell, 2012). In this study, it was
aimed to investigate the global citizenship perceptions and conflict resolution skill levels of fourth-
grade primary school students and determine the extent to which their conflict resolution skills and
some other variables predicted their perceptions of global citizenship. The dependent variable of the
study was the perceptions of the participants on global citizenship, and the predictive variables were
conflict resolution skills, gender, number of residents at home, number of siblings, education levels of
parents, internet access levels at home, newspaper reading status, average monthly income, and some
demographic variables in regard to going abroad.

POPULATION AND SAMPLE

The population of this study consisted of fourth-grade primary school students in the central
districts of Eskisehir, Turkey. The demographic characteristics of the participants are given in Table 2.

Table 2. Demographic Characteristics of the Participants

n % n %
Gender Internet at Home
Female 158 49.4% Yes 287 89.7%
Male 162 50.6% No 33 10.3%
Mother's Education Level Average Monthly Income
Illiterate 3 1.0% 1001-2000 67 22.9%
Primary School 44 14.2% 2001-3000 77 26.4%
Secondary School 45 14.6% 3001-4000 63 21.6%
High School 104 33.7% 4000 or above 85 29.1%
University 113 36.6%  Number of residents in the house
Father's Education Level 2 5 1.6%
Illiterate 1 0.3% 3 47 149%
Primary School 34 11.0% 4 178 56.3%
Secondary School 25 8.1% 5 or above 86 27.2%
High School 111 36,0% Number of Siblings
University 137 44.5% 1 63 19.9%
Has Been Abroad 2 184 58.2%
Yes 60 18.8% 3 60 19,0%
No 260 81.2% 4 or above 9 2.8%
Newspaper Reading
Yes 60 18.8%
No 260 81.2%

The quota sampling method was used in this study to select participants from the population.
In this method, the researchers divide the population into predetermined categories, and they select
participants from each category by convenience sampling as a non-probability sampling method (Ozen
& Giil, 2007). Considering the socioeconomic conditions of the schools, the lower, middle, and upper
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socioeconomic levels were determined as the strata. When sampling from each stratum, schools that
the researchers could easily reach were taken into consideration. Accordingly, 320 fourth-grade
primary school students constituted the sample of the study. As seen in Table 2, 50.6% of the
participants were male, and 49.4% were female. The mothers of 33.6% of the participants and the
fathers of 44.5% were university graduates. It was found that 81.2% of the participants had not been
abroad and did not read newspapers, and 89.7% did not have an internet connection at home. While
29.1% of the participants had an average household income of 4000 or above, 56.3% had 4 people in
their families, and 58.2% had 2 siblings.

DATA COLLECTION INSTRUMENTS

A personal information form, the Global Citizenship Perception Scale, and the Conflict
Resolution Skills scale were used to collect the data.

PERSONAL INFORMATION FORM

This form that was developed by the researchers was used to collect information on the personal
characteristics and some predictive variables of the participants. The examined variables included
gender, educational status of parents, internet access at home, reading newspapers, going abroad,
average monthly income, number of people in the house, and number of siblings.

GLOBAL CITIZENSHIP PERCEPTION SCALE

The Global Citizenship Perception Scale, which was developed by Balbag (2016), was used to
determine the global citizenship perceptions of the participants. The unidimensional scale, which
consists of a total of 18 items, is graded as a 4-point Likert-type scale where each item has the response
options of strongly disagree, disagree, agree, and strongly agree. In the analyses of the scale that were
conducted by Balbag (2016) with the participation of 288 students, the Keiser-Meyer-Olkin (KMO)
statistic of the scale was found as 0.95. The result of the Bartlett’s test of sphericity was significant
(x?=2247.775; df=153; p<0.001). As a result of the exploratory factor analysis (EFA), the factor loads of
the items of the scale were found to be in the range of 0.48 to 0.84. Additionally, the single factor of
the scale items explained 45.41% of the total variance in the scale scores. The internal consistency
coefficient of the scale was reported as 0.92, which indicated high reliability. According to the results
of the confirmatory factor analysis (CFA), the y?/df statistic that was smaller than 2 showed an
excellent fit, the RMSEA value of 0.038 showed an excellent fit, the standardized SRMR value of 0.062
showed a good fit, the NNFI value of 0.97 showed an excellent fit, the CFl value of 0.98 showed an
excellent fit, the GFl value of 0.58 showed a moderate fit, and the AGFI value of 0.88 showed a
moderate fit (Cokluk et al., 2010). In this context, the factor structure of the scale was confirmed by
the author.

In this study, the scale was subjected to an EFA again. According to the results of the EFA, the
factor load values of the items in the single-factor scale varied between 0.729 and 0.345, and the single
factor of the scale explained35.9% of the total variance in the scale scores. The internal consistency
coefficient of the scale, obtained from the responses of the 320 participants of this study, was
calculated as a=0.88. According to the results of the KMO-MSA tests and Bartlett’s test of sphericity,
which were conducted to determine the suitability of the sample for factor analysis, the data collected
with the Global Citizenship Perception Scale met the appropriate requirements for modeling with the
factor analytical model (KMO-MSA: 0.915; Bartlett's p<0.05).

To confirm the factor structure of the scale in this study, another CFA was conducted using the
data of 217 of the participants who were randomly selected. Accordingly, it was determined that the
x?/df goodness of fit index that was lower than 2 showed an excellent fit, the RMSEA value of 0.065
showed an acceptable fit, the SRMR value of 0.057 showed a good fit, the NNFI value of 0.96 showed
an excellent fit, and the CFl value of 0.97 showed an excellent fit (Cokluk et al., 2010). Hence, it may
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be stated that the factor structure of the Global Citizenship Perception Scale was confirmed in the
sample of this study.

CONFLICT RESOLUTION SKILLS SCALE

The Conflict Resolution Skills Scale developed by Giirdogan-Bayir (2015) was used to determine
the conflict resolution skill levels of the participants. The scale, which consists of a total of 22 items, is
scored as a 4-point Likert-type scale in which each item has the response options of strongly disagree,
disagree, agree, and strongly agree. It consists of two dimensions, 'Resorting to Reconciliation' and
'Resorting to Violence'. In the analyses conducted by Gilirdogan-Bayir (2015) with the participation of
277 students, the KMO statistic of the scale was found as 0.94. The result of the Bartlett’s test of
sphericity was also found significant (yx?=5787,383; df=703; p<0.001). According to the EFA results, the
two factors of the scale explained 49.60% of the total variance in the scale score. Therefore, in the
analyses of the author, the ‘Resorting to Reconciliation’ factor consisted of 14 items and explained
32.42% of the total variance in scores. The factor load values of the items in this dimension varied
between 0.53 and 0.74. The ‘Resorting to Violence’ factor consisted of 8 items and explained 17.18%
of the total variance. The factor load values of the items in this dimension varied between 0.66 and
0.55. Based on an internal consistency coefficient of 0.92, the scale was found highly reliable. In the
CFA conducted by the author, the y?/df goodness of fit index value that was lower than 2 showed an
excellent fit, the RMSEA value of 0.033 showed an excellent fit, the standardized RMR value of 0.062
showed a good fit, the NNFI value of 0.97 showed an excellent fit, the CFl value of 0.98 showed an
excellent fit, and the GFI value of 0.87 showed a moderate fit (Cokluk et al., 2010). In this context, the
factor structure of the scale was confirmed by the author.

In this study, the scale was used after performing another EFA. According to the EFA results, the
factor load values of the items of the two-factor scale consisting of 22 items varied between 0.465 and
0.802, while the two factors explained 37.9% of the total variance in the scale scores. The internal
consistency coefficient obtained from the responses of the 320 students in the sample of this study
was calculated as 0.94 for the dimension of resorting to reconciliation and 0.89 for the dimension of
resorting to violence. According to the results of the KMO-MSA tests and Bartlett's test of sphericity,
which were conducted to determine the suitability of the sample for factor analysis, the data collected
with the Conflict Resolution Skills Scale met the appropriate requirements for modeling with the factor
analytical model (KMO-MSA: 0.944; Bartlett's p<0.05).

To confirm the factor structure of the scale in this study, another CFA was conducted using the
data of 264 of the participants who were randomly selected. Accordingly, it was determined that the
x?/df goodness of fit index that was lower than 2 showed an excellent fit, the RMSEA value of 0.063
showed an acceptable fit, the SRMR value of 0.052 showed a good fit, the NNFI value of 0.98 showed
an excellent fit, and the CFl value of 0.98 showed an excellent fit (Cokluk et al., 2010). Hence, it may
be stated that the factor structure of the Conflict Resolution Skills Scale was confirmed in the sample
of this study.

DATA ANALYSIS

The data collection forms were administered by the researchers based on voluntary
participation at schools in the provincial center of Eskisehir. The collected data were coded in the
digital environment and analyzed using the IBM SPSS 21 program. Before data analysis, the forms that
were filled out incompletely or incorrectly were identified and removed. Moreover, to determine
whether the data on the scale scores of the participants were normally distributed, skewness and
kurtosis values were calculated. These values are presented in Table 3.
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Table 3. Skewness and Kurtosis Values of Scale Scores

Dimension Kurtosis (S. Error: 0.271) Skewness (S. Error: 0.136)
Global Citizenship Perception Scale 1.781 -1.462
Resorting to Reconciliation 1.273 -1.354
Resorting to Violence -0.285 0.844

As seen in Table 3, because the skewness and kurtosis values of the scale scores were between
-2 and +2, it was decided to conduct parametric analyses (Tabachnick & Fidell, 2012). After these
procedures, the data were analyzed for a total of 320 participants. In addition to descriptive statistics
(percentages, frequencies), the analyses included Pearson’s product-moment correlation analysis and
multiple regression analysis. The regression analysis was conducted by including all independent
variables together as a single block. Dummy variable coding was performed for the variables of gender,
internet connection at home, regular newspaper reading, and experience going abroad. To test the
presence of a multicollinearity problem in the regression analysis, tolerance and variance inflation
factor (VIF) values were calculated (Table 6), and it was found that these values were within acceptable
ranges (Blyukoztlrk, 2002). In the interpretations of the mean scores of the scales, while determining
their cut-off points, the formula (n-1)/n was used as the scales were in a Likert-type form. According
to these calculations, these ranges were determined as 1-1.75=very low, 1.76-2.50=low, 2.51-
3.,25=high, and 3.26-4.00=very high.

FINDINGS

In this section, the findings obtained in the study are presented in sub-headings in accordance
with the objectives.

FINDINGS ON GLOBAL CITIZENSHIP PERCEPTIONS AND CONFLICT RESOLUTION SKILL LEVELS

In this study, which was conducted to determine the conflict resolution skills of fourth-grade
primary school students and identify the extent to which some variables predicted their perceptions
of global citizenship, the results regarding the mean, standard deviation, and percentile values of
global citizenship perceptions and conflict resolution skill levels were as given in Table 4.

Table 4. Mean, Standard Deviation, and Percentile Values of Scale Scores

Scales N Minimum Maximum X SD
Global Citizenship Perception 320 1.44 4.00 3.4872 0.40880
Conflict Resolution Skills

Resorting to Reconciliation 320 1.00 4.00 3.2260 0.77723
Resorting to Violence 320 1.00 4.00 1.9551 0.85179

As seen in Table 4, the mean scores of the participants were found as 3.48 in the Global
Citizenship Perception Scale, 3.22 in the dimension of resorting to reconciliation in the Conflict
Resolution Skills Scale, and 1.95 in the dimension of resorting to violence in the Conflict Resolution
Skills Scale. Accordingly, the global citizenship perceptions of the participants were 'very good'. While
the scores of the participants in terms of resorting to reconciliation, which is one of the dimensions of
the Conflict Resolution Skills Scale, were 'very good', it was seen that their scores were 'low' in the
dimension of resorting to violence. This leads to the conclusion that the participants did not prefer to
resort to violence in conflict situations, while instead, they preferred to resort to reconciliation.

FINDINGS ON THE CORRELATIONS OF THE PREDICTIVE VARIABLES OF GLOBAL CITIZENSHIP PERCEPTIONS

The correlation coefficients between the predicted and predictive variables in the study are
given in Table 5.
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Table 5. Correlations between Variables

Global Citizenship
Resorting to Reconciliation 0.482"
Resorting to Violence -0.316""
Number of residents in the house -0.093
Number of siblings -0.084
Mother's Education Level 0.136"
Father's Education Level 0.140"
Average monthly income 0.019

** significance at 0.01 level; *. significance at 0.05 level

It is seen in Table 5 that there were significant relationships between the global citizenship
perception scores of the participants and their scores of resorting to reconciliation and violence, as
well as between their global perception scores and some other variables. The highest correlation
coefficient between’ the global citizenship perception scores of the participants and the other
variables was found for the resorting to reconciliation variable, followed by the variable of resorting
to violence in the negative direction, the education levels of the father and mother in the positive
direction, the number of people in the house, and the number of siblings in the negative direction. As
the number of people and siblings in the houses of the participants increased, there was a decrease in
their positive perceptions of global citizenship. Additionally, as the education levels of the parents of
the participants increased, their positive perceptions of global citizenship also increased.

While the correlation between the students' Global Citizenship perception scores and the
dimension of Resorting to Reconciliation was calculated in the positive direction (r=.48), it was
calculated in the negative direction (r=.31) in the dimension of Resorting to Violence. Moreover, it was
seen that while the tendency of the participants to resort to reconciliation while resolving conflict
situations increased, their positive perceptions of global citizenship also increased. It was also revealed
that while the tendency of the participants to resort to violence while resolving conflict situations
increased, their positive perceptions of global citizenship tended to decrease.

REGRESSION ANALYSIS ON PREDICTING THE GLOBAL CITIZENSHIP PERCEPTION SCORES OF THE PARTICIPANTS

The results of the regression analysis regarding the prediction of the global citizenship
perception scores of the participants are given in Table 6.

Table 6. The Extent to Which the Conflict Resolution Skills and Some Demographic Variables of the Participants
Predicted Their Global Citizenship Perceptions

Non-standardized Standard. T p
Coefficients Coefficients

Model B Std. Err. 8 Paired r Partial r
(Constant) 3.360 0.306 10.963  0.000

Resorting to Reconciliation 0.196 0.032 0.367 6.133 0.000 0.357 0.341
Resorting to Violence -0.030 0.030 -0.061 -0.999 0.319 -0.062 -0.056
Gender -0.104 0.047 -0.129 -2.227  0.027 -0.138 -0.124
Number of people in the house -0.028 0.039 -0.059 -0.725 0.469 -0.045 -0.040
Number of siblings 0.001 0.046 0.002 0.029 0.977 0.002 0.002
Mother's Education Level 0.010 0.027 0.027 0.379 0.705 0.024 0.021
Father's Education Level 0.017 0.028 0.042 0.613 0.540 0.038 0.034
Internet Availability at Home -0.126 0.078 -0.092 -1.621 0.106 -0.101 -0.090
Newspaper Reading -0.054 0.061 -0.050 -0.883 0.378 -0.055 -0.049
Average monthly income 0.008 0.022 0.022 0.353 0.724 0.022 0.020
Going abroad -0.032 0.062 -0.032 -0.515 0.607 -0.032 -0.029

a. Dependent Variable: perception of global citizenship
R: 0.454 R%: 0.206 F11-257): 6.060 p:0.000
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In Table 6, along with the scores of the participants on the scales and subscales, the results of
the multiple regression analysis showing the extent to which demographic variables such as gender,
number of people in the house, number of siblings, mother's education level, father's education level,
internet availability at home, regular newspaper reading, average monthly income, and experience of
going abroad predicted their global citizenship perceptions are presented. According to the analysis
results, when all predictive variables used in the multiple regression model were examined, they
collectively predicted 20.6% of the total variance in the perceptions of the participants regarding global
citizenship (R%: 0.206, F(11-257):6.060, p<0.001). The variables that significantly predicted the global
citizenship perceptions of the participants were their scores in the reconciliation subscale (B:0.367, t:
6.133, p<0.001) and gender (B:-0.129, t: -2.227, p<0.05). Based on these results, it can be stated that
an increase in the reconciliation skills of the participants predicted a significant increase in their
positive perceptions of global citizenship. Additionally, considering the predictive effect of the gender
variable (girl: 0, boy: 1), which was introduced in the model by dummy variable coding, it was seen
that the female participants had a significantly more positive global citizenship perception.

Other independent variables in the multiple regression model, including resorting to violence,
number of people in the house, number of siblings, mother's education level, father's education level,
internet availability at home, regular newspaper reading, monthly average income, and experience
going abroad were not found to have a significant predictive effect on their own (p>0.05). According
to the findings, the regression equation for global citizenship perceptions was as follows:

Perceptions of global citizenship= 3.360+ [(Reconciliation) x (0.196)] + [(Resorting to violence) x (-
0.030)] + [(Gender) x (-0.104)] + [(Number of people at home) x (-0.028) ] + [(number of siblings) x
(0.001)] + [(Mother’s education level) x (0.010)] + [(Father’s education level) x (0.017)] + [(Internet
availability at home) x (-0.126)] + [(Newspaper reading) x (-0.054)] + [(Average monthly income) x
(0.008)] + [(Experience going abroad) x (-0.032).

DISCUSSION, CONCLUSION, AND IMPLICATIONS

In this study, which was conducted to determine the extent to which the conflict resolution skills
of fourth-grade primary school students and some other variables predicted their perceptions of global
citizenship, it was concluded that the global citizenship perceptions of the participants were "very
good". The highly positive perceptions of the participants of this study regarding global citizenship may
have been influenced by their gains from the Social Studies course. This is because this course covers
values such as respect for differences, getting to know different cultures, and respecting these cultures
(MEB, 2018). Again, in the study conducted by Balbag (2016) with primary school students, it was
determined that the perceptions of the participants regarding global citizenship were very good.
Similarly, in the study conducted by Giil (2020) with university students, it was determined that the
perceptions of the participants regarding global citizenship were highly positive, similar to the results
of this study. However, in studies in the literature with prospective teachers and university students
studying in different fields, moderate global citizenship perceptions have been reported (Alabay &
Yagan Glider, 2019; Cermik, 2015; Douglass, 2020; Engin & Sarsar, 2015; Kayisoglu, 2016; Sahin, Sahin,
& Gogebakan Yildiz, 2016; Temel, 2016). In qualitative studies conducted with prospective teachers, it
has also been determined that prospective teachers cannot define global citizenship in depth (Bruce,
North, & Fitzpatrick, 2019; Egliz, 2016; Glinel & Pehlivan, 2016). As seen here, it was determined that
both quantitative and qualitative studies conducted with teachers, prospective teachers, and
university students in the literature did not show any similarity to the results of this study. It can be
stated that this situation may be due to the differences between the samples of different studies. The
fact that the participants of this study, who were primary school students, were not on a
developmental level adequate to comprehend the issue in depth may have led them to have more
positive perceptions. This is because primary school students are in the concrete operational stage in
terms of their cognitive and developmental characteristics.
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In this study, the conflict resolution skills of the participants were demonstrated within the
scope of the factors of resorting to reconciliation and resorting to violence. Based on these analyses,
it was concluded that the participants were "very good" in the dimension of resorting to reconciliation
for conflict resolution and "moderate" in the dimension of resorting to violence. It was previously
reported that the conflicts experienced by children originate from limited sources in general, that is,
they experience a set of conflicts during queuing at the cafeteria or for computer usage (Ergul, 2008).
Such conflicts are considered the easiest conflicts to resolve (Schrumpf, Crawford, & Bodine,
1997/2007). Therefore, it may be stated that children have good conflict resolution skills. In the
literature, experimental studies have aimed at improving the conflict resolution skills of students. In
such studies, using different approaches and methods, the conflict resolution skills of students have
been improved (Bilgin, 2008b; Bortner, 2004; Burnes, 2007; Catterall, 2007; Ergiil, 2008; Giindogdu,
2009; Glirdogan-Bayir, 2015; Mutluoglu & Serin, 2012; Sari, 2005; Tapan, 2006; Tastan, 2004; Warner,
2005). Therefore, with the appropriate activities to be organized, the acquisition of competencies by
students in this regard can be facilitated. In addition to these studies in the literature, there are also
studies that have examined how individuals in different age groups resolve their conflicts. While some
of these studies have supported the results of this study with regard to the ways that students prefer
to resolve conflicts, some of them have contradicted the results of this study. For example, in a study
conducted with university students, it was determined that the students generally resolved their
conflicts through compromise (Dingyiirek & Civelek, 2010). In another study, it was revealed that
prospective teachers used avoidance and verbal aggression more frequently compared to physical
aggression (Keles & Alisinanoglu, 2012). In a study conducted with teachers by Jenkins, Ritblatt, and
McDonald (2008), it was found that teachers resolved their conflicts with cooperative strategies. In a
study conducted with children and adolescents, it was concluded that adolescents resolved their
conflicts with devastating methods such as physical violence and name-calling (Ayas et al., 2010;
Leventhal, 2007; Tirnlkli & Sahin, 2004; Yavuzer, Karatas, & Giindogdu, 2013). As seen here, the
results of studies conducted with adolescents generally contradict with the results of this study in
terms of resorting to reconciliation. It can be stated that this may be caused by some developmental
changes experienced by adolescents.

As a result of this study, a significant relationship was observed between the perceptions of the
participants regarding global citizenship and their scores of resorting to reconciliation and violence.
The closest relationship of the citizenship perceptions of the participants was with their scores in the
dimension of resorting to reconciliation. Likewise, a negative significant relationship was determined
between the global citizenship perceptions of the participants and their scores in the dimension of
resorting to violence. Accordingly, while the tendency of the participants to resort to reconciliation
while resolving conflict situations increased, their positive perceptions of global citizenship also
increased, and it was concluded that while their tendency to resort to violence while resolving conflict
situations increased, their positive perceptions of global citizenship decreased. Studies in the literature
that have investigated global citizenship characteristics have determined some attributed that could
support peaceful conflict resolution. For example, Oxfam (2014) reported that qualities such as
communication, conflict resolution, respect for differences, and peace are among the characteristics
that global citizens should have. In the study conducted by Glrdogan-Bayir, G6z, and Bozkurt (2014)
with prospective teachers, it was seen that the prospective teachers specified characteristics such as
empathy, problem-solving, and being peaceful among their perceived global citizenship
characteristics. Lima and Brown (2007) included respect for differences, benevolence, and
responsibility for different cultures while elaborating on the characteristics of global citizens (cited in
Baysal and Tanriseven, 2020). Considering reports in the relevant literature, individuals with high levels
of positive perceptions of global citizenship are those who are respectful to differences, can empathize
and solve their problems in peaceful ways. Therefore, the results revealed in this study that the positive
perceptions of the participants regarding global citizenship increased as their use of reconciliation in
the conflict resolution process increased was supported by the literature.
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It was concluded in this study that there are significant relationships between the global
citizenship perceptions of the participants and some of their variables. A positive relationship was
found between the education levels of the mothers and fathers of the participants and the global
citizenship perceptions of the participants, and there was a negative relationship between the
variables of number of residents and siblings in the house and their global citizenship perceptions. As
the number of people and siblings in the houses of the participants increased, there was a decrease in
their positive perceptions of global citizenship. In their study conducted with primary school teachers,
Celikten (2015) examined whether there was a significant difference in global citizenship perceptions
based on having a nuclear family or an extended family, and no significant relationship was identified
between these variables. As the education levels of the parents of the participants of this study
increased, their positive perceptions of global citizenship also increased. However, some studies in the
literature have not demonstrated a significant relationship between global citizenship perceptions and
parental education levels (Balbag, 2016; Cermik, 2015; Gol, 2013; Kaya, 2020). As seen here, some
studies have supported the results of this study, while some have contradicting results. This may be
due to the fact that the studied samples had different ages, lived in different regions, and thus, differed
in terms of their experiences.

In this study, to determine the extent to which the global citizenship perceptions of the
participants were predicted by their conflict skill scale and subscale scores, as well as other variables,
a multiple regression analysis was performed using the variables of gender, number of people at home,
number of siblings, mother's education level, father's education level, internet availability at home,
regular newspaper reading, monthly average income, and experience going abroad. According to the
results, when all predictive variables used in the multiple regression model were examined together,
it was determined that they predicted the dependent variable to a statistically significant degree and
collectively explained 20.6% of the total variance in the global citizenship perceptions of the
participants. In the separate examinations of the variables, it was observed that the scores obtained
from the reconciliation subscale and the gender variable were significant predictors. Based on these
results, it was determined that an increase in the reconciliation skills of the participants caused a
significant increase in their positive perceptions of global citizenship. It was seen that the positive
global citizenship perception levels of the female participants were significantly higher than those of
the male participants. Other independent variables in the multiple regression model, including
resorting to violence, number of people in the house, number of siblings, mother's education level,
father's education level, internet availability at home, regular newspaper reading, monthly average
income, and experience going abroad were not determined to be significant predictors on their own.

Consequently, in this study, it was determined that there is a relationship between the global
citizenship perceptions and conflict resolution skills of fourth-grade primary school students. This
situation is supported by the literature considering the characteristics of global citizenship.
Additionally, it was concluded that the variables determined by conflict resolution situations predict
global citizenship perceptions. While the results of this study coincided with the results of some similar
studies in the literature, they did not comply with the results of others. It can be stated that this
situation may be due to the differences in the measurement tools used, the samples studied, and the
studied regions. In this context, the following recommendations can be made:

¢ Good, resorting to reconciliation among their conflict resolution skills was very good, and
resorting to violence was moderate. In order to maximize the knowledge, skills, and values of students
regarding global citizenship, related activities can be organized in classes. It is seen that conflict
resolution skills are not among the skills that are taught in the curriculum. For this reason, activities
can be carried out in classes, to minimize the use of violence by students in resolving their conflicts in
particular, and conflict resolution skills can be directly included in the curriculum.
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¢ In the study, it was determined that female students had higher perceptions of global
citizenship. Accordingly, this issue can be further investigated with male students, and studies in this
regard can be conducted about their perceptions of global citizenship.

¢ This study was carried out with primary school students. Therefore, similar studies can be
repeated at different stages of education. This is because students at different levels of education have
different levels of development. These levels may affect their points of view.

¢ In this study, the relationship between global citizenship perceptions and conflict resolution
skills was discussed. Therefore, other variables that could predict global citizenship perceptions can be
examined in future studies.
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